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T Advlsory Commlsslon on (i
~ Articulation between Secondary - U I
~ Education and Ohlo Colleges _ B

.\‘ .
v

) The Ohlo Board ot Regents and the State
Board of Education jointly appointed a 15

member Advisory Commission oiArticulation’ 1
+‘between Secondary Education and Ohio Col- |
. leges. The Commission was charged with the
- task of developing a college preparatory curric:
ulpm that would clearly reflect colleglate ex- '
. péctations for entering students and, when fol-

lowed, would reduce the need tor remedlal
coursework at the colleglate level.

- The Commission reaff that it Is vitally
lmportant for all students to be glven the nec-

ey essary academic tools. In light of the fact that
more_students complete high schoo! and con-

-sldering the expansion of equal educational
opportunities: for all students, particularly for

. ..minority and disadvantaged youth at the col-

lege level. it became evident that the problems

L

of articGlation, as well as thelr solutions, are . -

~_muiti-faceted brld\qlng the secondary and col--
. legiate levels of education. : :

he Commission recognized that a' number

of students are leaving high school unprepared

for colleglate ievel work, particularly In the
'areas of English oornposltlon and mathemaitics.
‘ Although,courses are:In place In most high
schools, students may choose not to take them
realizing that college entrance Is not contingent
upon courses taken. Lack of motivation, poar

" study skills, misunderstanding of college Te-
- quirements and late declisions to attend college

all contribute to students belng - prepared

T academlcally

‘ R
. . .

Abstract o

} The lack of clearly stated academlc requlre;

ments by colleges and universities Is reflected
in the variance of toplics taught in the college
preparatory courses in Ohlo’s high schools. In - .
addition, the college: preparatory curriculum -

may not enjoy the prestige and emphasis It

~once had In secondary educatlon.

The Commission: further rel:oqnlzed the es-

sential role of the teacher in the preparation of -
- students for college. The adequacy of teachel
- educatjpn and-the effectiveness of Inservice
-educatlon are critical concerns. - -
" In Ohlo’s public colleges and. unlversltles, -
* ‘there are no admisslon standards beyond the
~ high:school diploma. Fusthermore, nocommon
~ definitlon of remedlation Is: 'accepted state-
*. wide.-Consequently, the need exists:to greatly
strengthen communication among the various
educational cornmunltles and levels, especially /
a3+t relates to the college preparatory cur-

rigulum.
"From the study threp major areas ‘emerged -
and became the focus for the Commlsslon s

: ,reoommendatlons

. 1. A college preparatory currlculum

-2. Teacher preservlce and lnserylce educa- .
" tion.

3 Communication within the educatlonal
community, as well as wlth students and
thelr parents. ,

- Implementation stratagles for each recom-

-mendation may be found in the full report. The
recommendetlons are as tollows

Recommendation 1 The college preparatory curriculum should Include 4 units of Engllsh andamin- - |
' . Imum of 3 unifs of mathematics; one of which should be taken in the senior '
C S . Yyear, as outlined in the reports of the English and Mathematics Task’ Forces - -
(Appendix D). it'is also suggested that 3 unijts of social studies, 3 units of sci-
- ence, and 3 units of foreign Ianguage complete the college preparatory curric-
) 2T -ulum (Apbendlx E). .. :
Recommendation 2

| , The eollege preparatory currlculum in mathematics and Engllsh as noted 'in

IR . { - Appendix D, should be agreed to by all post-secondary institutions in Ohio. All

. Ohio high schools should see that thelr currlcula cover the toplcs outlined in
these programs of study.

Recommendatioh 3

cC ~ Private and stata assisted lour year colleges and unlvereltles should requlre
LY : ~ that students who wish to be admitted to theirinstitutions on an unconditional
L . basis must have successfuily completed ali the requlrements of a college pre- -

. : paratory curriculum




~ Recomipendation

+Recornmendation 4

Recommendation 5

.Recommehdation ¢

-

Recommendation 9 -

Teacher certtflcation requrrements should reflect a Qreater emphasis on major o
subject matter content areas. fhrs emphasis on content areas should also be

carried over to inservice education as well as reoertlllcatlon raquirements.

.. Teacher education activities and oommunlcatlons ehould emphasize the need

for high school students to'write more in ali subjects and especially in English
classes. In addition, teachers should enforce more rigorous work requlrements .
in order to reduce’ grade inflation at ali educational. levels . :

Academlc requirements should be clearly communrcated to edt:cators at all
* levels. It is particularly important that college requirements be communicated

o schools which Include grades 7-12. The fotus should be on defining and
meeting the goala of the college preparatory currlculum (See Appendix E for all

course selections), eapet:laliy In the baalc skills areas of Engllsh and mathe- :
matrca (Appendrx D). . . .

Recommendation 7

‘h

The college preparatory currlculum ehould be clearly explalned by teachers .‘

counselors, and administrators to the parents of secondary-students, the stu-
dents, and the general publlc The consequences of not taking the college pre- ‘
paratory program should also be outtned.

Schools shouid establish a wrltten pollcy regardlng procedures for obtalnlng

~ information, establishing conference dates, and: attending meetings related to
: college entrance. This policy should be dlssemlnated to atudents In grades :
- '7-12 and their parents. -

The ©hiq Board of Regents and the State Board of Educatlon should create an

" Advisory Councll for College Preparatory Education whose ma]or responsl
‘"bilities would be to: - :

N (1) Report the progreaa on lmplementlng)be above recommendatlons

(2). Evaluate the suc of these recommendations. A follow-up study of std

derits’ academid

ponents sought by the Ohio Board of Regenta and the State Board of Edu
Caﬂon

| areers through college ahould be made A o
@) Aaslstreglonal artlculatlon consortla. o B
" (4) Undertake any additional study of the oollege preparatory progrdm COMm- .
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Dellnltlons e .

“ ,Amculatron The process whereby the educatianal programs' e tatlona, and reguiremente at all
levels are coordinated 1o affect-a smooth trenslthn tor studan ovlng from elenehtary to second
. ary to higher education. )

Bas:c Sldlls Reading, wrlting. and mathepétlcs whlch are the educatlonal toole to't all learnlng

,Colleglate Remedial Coursework: ‘Below collage lavel clasaes in mathematlcs and English offered by
poet secondary lnetltutlone . : .

e ‘,Compatance Demonstrated pertormance of academlcally r!lated skills and knowledge

Dalgalopmental Educatlon The process of tllllng edu patlonal gape for etudente who +tor a varlety ot rea E
~sons, have not been exposed to. high sctiool leve! courses in basic skllls areas. , ,

’;"Expectatlona Thg level of acadernlc achlevement belleved to be approprlete tor students enterlng a
‘ partlcular educationat level. , -

- Grade Inflation: Thé awarding ot hlghar gradea than would be reasonably warranted by the student s ' \\
actual academic performance. .

. Ingervice Educetlon Leaming actlvltlee undertaken by protesslonally employed’ teachlnq pareonnel o
" either through $taff development to lmprove the lnatltutlon or proteeelonel development to lmprove
pereonal skills or knowledge ‘o ,

o ‘Open Admlsslons A pait of Ohio law. etlpulatlng that no ‘test can be ueed asa condltlon ot adrnieelon
to Ohio's state-assisted colleges and universities. _

,Remedlatlon The proceeh of teachlng academlc material to whlch etudente have already been ox- -
‘posed, but which they have not learned In accordance with higher education expectations. Also; the -
process of assisting students who have rned to hlgher educatlon later in life and need help ln re-
gaining adequate baalc skills.- =

R - Stop-out: A college. etudent wholntem‘lpte hl orheroollege education tora perlodotntontheoryeete, .»'« s i
but who, in all probability, will return to cbntinue that college educetlon o LT ‘,

!l : B
~ Uncondmonel admission: For those students who have completed the wllwewatow couree ot S Te S
study, special considergtion. would be giyen upon entry into Ohio’s public and private four-year col- 1]
leges and universities. 1ch consideratidn could include student choice regarding taking placement : »‘g 5
examjinations upon entry, choice of quarter ot {ry or other such actlone eelected by 9ol|egee and A

a : = ‘

\\r ’ e

.

unlveraltlee
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" CQlleges.and charged them. with th e| task of
= .. developing.a college preparatory curriculum

. ularpre
. skjlis'in young adults. Citing-fallin}) test scores
" and Increasing enraliment in colleglate level re- -

. thése analyses were the same: many of today’s

‘de lc work togre

o F a
v, | e . .

Advleory Commlsslon on.

Artlculstlon Between Secondery‘

Educatlon and Ohlo Colleges

l
Background

"On September 26 1980 the Ohlo Board of

X .Regents and ‘the State Board of- Education
< jointly appointed the Commission on $rtlcula

between Secondary Educetlon d Ohio

that clearly defines collegiate expectations for -

‘entering students and, when followed, may re-
.duce the need for remedlsl coursework dt the
. colleglate lavel."

The creation of this Commission, reflected

.. Ohio’s concerri for an academic problem thatis.
: nstlonsl in scope. Diuring the 1970's, many ertl

cles in both the professiorial and

decrying the lack of basic scedemlc

medlal coursework, the artigles focused on two
critical areas: lack of methemstlcsl skill l and -

* “Insufficient grasp of reading and writing skllls
- among college-bound high ¢ school students. ,

in Ohio, the cencern for competency wes

amined by mathematics and English facul-
es, debated In.facufty senates, and reviewed

_ . by Boards of Trustees. The Ohio ‘As-

sembly, ih. response to mounting publlc con-
cern on this matter, first manBatcd a study of

~ remediation by the Ohio Board of Regents and |

then offered several bilis designed to improve

‘student skill leveis through competency-bassd -

education, -and/or competency testing. For &

" variety of reasons, andwhether reached thipugh

study or experience, the general conclusions aof

high school graduates require additlonal aca-
pa.@m for college.
State Board of Education, with Its re-

":sponslblllty for primary and secondary educa-

tion, and the Ohio Board of Regents, with-its-
coordinating responsibllity for post-secondary .

- education, agreed that an in-depth examination

'|\

students thatWoulcl provlde the basls fora bet

_ ter transition from. hlgh school to coliege.
The resulting Commigsion on Articulation

between Secondary Education and Ohio Col- .

- leges was composed of 15 educators and citi-

“.zen$ knowledgeable about various aspects of
* . articulation needs in Ohio. The members sought -

further information from resource groups pro-

., vided by high schools and colleges throughout -~ . = =
-Ohio-and from students themselves (see Ap- -
»pendlx Cfora :
. bers appearing ‘before the Commission). The '

a listing of résource group mem-

presentations of the resource groups focused
on the Cofnmission’s main tisk of defining a

" - college preparatory program that would, If fol-

‘‘‘‘‘

" lowed and the content learned, pr
.-need for remedlel coursework at the colleglete
 level, S
v ..The task was, by nemeens easy TRe issues
surroundlnq academic praparedness are com-. . -
- plex and deep: It woul

ertainly be a mistake

nal fallure on the

oqlude the

“ . to dismias the problem only as inadequacy on - .
- the part of the gchools In preparing students for
' higher education, as’

part of students, or as negligence- on the partof

ards and ex-

~.coliegés in. providing ‘sufficient edvlce to
- schools regerd,nq coliegiate st

" 'pectations. Unfortunately, the milieu of unpre- - .

voiced at PTA meetliiigs, discussed by high
=« school faculties, and analyzed at school board*
' _;meetlnqh At the post-secondery level,'It: was .

‘paredness is a more complex issue than such
‘ slmpllstlc explenetlons suggeat A

"~ The Problem: celnplox er}é Deep
Severel pnoblems ‘with tl'le college prepara-

o tory curriculuim In cur high schools have been

- elaborately:defined by those testifying before -

" the Advisory Commission. Beginning with the -

necessity for rerpedial high school work at the

and in English,compositiory. A large number of

skilis -

high school graduatés who go on to coliege '

- “college work.

&t this matter was vitally importanjand required -

‘a cooperetlve stance. In an unprecedented ac-

tion in Ohlo, these Boards jointly sought to de-

fine a college preparatory curriculum for Oh 0 N
o |

' Chatge to the bommlsslon appears in
Appendlx A : .

The problem further Involves lnsulflclent» '
‘competence <n reasoning, analysis, crltlcsl\\

thinking and oraLexpression. Factors cited as
contributing to these shortcomings were poor)

" study_habits, hedonistic value systems, short
- glags perlods [Inabllity to enforce homework's

assignments, too much student cholce, inabiiity
of counselors and parentsto persuade sttldents

- to take difficult coursas, low student mo lva
~ tion, podrly prepared teaghers, end tete d

sions to attond college.

Repeatedly, however; thosae test)l‘ymg before
the Commission haveinsi that curriculum
is'not the total problem and 7 merely temper

. cannot read or wrife at a satisfactory leve| for- -

/

. college level, sducational représentatives speci- o
+ fled one prbblent as general weakness in high -
+ gchool preparation in basic mathematical

-
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. ing with curriculufn will not improve the situa-

tioh. Fundamontatty. students do not take the
collége preparatory curriculum, or schapis do
not make that curriculum sufflcrently rigorous,
- because of.extensive and. widespread confusion”

as to what colleges and universities require for
rmit public

admtsslon While state law does

universities to require a spécifi preparatory

course for admission 2 the fact te that' anyone '

can gnter a state colteQe or untverstty, regard-
- “less of the courses taken.in htgh school or the-
* record made there. ..

-With a projected deottne ln the number of
hlgti school grad ates from; 1980 to0.1993.and
“with the necess

sybsidies, it is. extremely doubtful, apaft from .
new legislation, that the majority ot tnstttuttons

L will tighten admission standards in any way.

- Clearly; the college' pre?aretory course will be -
- further weakened as-a'result of these loose -
- standards unless specific measures are taken.
The problem becomes even more critical at this -
tim ause of a variety of other ciprent trends -
tha axacerbate the situation. Tight economic

..ondttlons and declining student populettons .

are Ieadlng to retrenchment programsin the °
secondary schools that further undermine-col-"
__lege preparatory education. This I8 trequently

manifested by increased class sizes and declin-

ihg quality of education on one hand and by un-
der -enroliment in college preparatory classes,
- which results in their elimination, on the other.
As a further debilitating factor in the situa’
tion, the teaching profession Is becoming in-

creasingly less attractive because_of salary '

levels and working condltions. Career oppoitu-
nities for men and women -In business and -

. other ttetds are far more attractive than thosein ..

. teachtng In fact, many very cornpbtent teachers '

| . are leaving- the profession, ‘and some of the.

most - promising candidates for teaching are .

_opting for other careers. Given tife decline in .- =
. college enrollment projacted from now until :

1993, it.is extremely doubtful that sufficient”
" numbers; of competent -students will ba" at-
tracted rrLto education. Th:3 is‘especially true in .
science
poteritial shortage even more critical, . ».
Because of the nonexistent admlsslonseten
dards (beYond a highschool diploma) in most
public colleges.and universities, the atrench: -
ment in secondary. school systems, and the de-
_ ctrnmg attracttveness of the teach g profes-

s on rmmediate steps must be take’n to avoid '

- \

Co. Tne omo law governing college entrance re-

quirements of high school graduates can be -

fdund in Appendtx B

!

for stata universities to
. Maintain their enroliments. to.qualify for state

nd mathematics, which makes the -

» v '

‘ Ther‘etoretrt

A

' further damage to the public edu‘atlonat sys

~tem, the college preparatory course included.
_ Note that private colleges are not immune to-

. these problems. Many privatée’ cotbgear)Fre .
equally remiss in not requlring adequate pri2pa-

 ration for admission. Unfortunately, all izistitu- °
tions, whether public of private, that sk iosip, @ -

hold standards mayfind themselves at an in-
creasrnd disadvantage jn compettng with those .
_institutions which do noty. .

"% A wasteful ove expanslon of educattonal )

. facilities arid debilitating competltlon for a lim-
ited number, of students has chare,cterized
higher educatton in Ohio.- The end result is an

. undermining of,both secondary and higher

. cation as sheer competition for survival de-

- stroys standards for a!l but the most heavily en-'

. dowed colleges. For the most part, the lack of
" ‘entrance requirements at public colleges and. -
universfties seems to have dlecou@eﬁ’;tab :
lishing high school standards for rttege bound

a students

. AWord ot ctnquon- 1'
Seektng Academic Com, tence
: ,tn‘a erttoera

Whlle there are many probte' s ln education REREA

today. there have also been great educational

. ac@tevemente in recent decades and, in.ad- .

_dressing competency problems, care must bg.

* ‘taken not to reverse these positive trends. A - -

- dramatic increase in the. number of ‘students

who finish high school and go on to college has

- bgen attained."A carefully constructed public

: educattonel system has evolved that provides

- gréater educational opportuntty for the dg -
prtved the disadvantaged, the slower learner, °
“the handicapped, the - vocationally oriented,
* and the undecided. Speciali efforts should con-
~ tinue to bring all students, and particularly
mtnorltlee and the dteadvanteged, to the appro-.
priate level of achtevement for optimum deci-
. sion.making:among academic choices. o
‘#In the effort to address these important

' needs, iowever, the college preparatory coursé

-has perhaps been overlooked, or at least taken
for granted,\and has consequently been weak. * -
‘éned. While we need to refocus attention on«"

~ that aspect of the. hlgh school program, this

‘does not require 2 lesser commitment to edu-
~cation for a heterogenedus and Ppluralistic -

. .population.

We'should not éurtail freedom ot t.h0lce or
minimize efforts to serve-a variety of students.
rtatty important for all students
to be given the necessary academic tools.*We
must examirte netv dimeénsions of access to '




: - ' /hngher educalmn whnch lncludes more. than .

' / volves +being able” to--dd\ college level" work‘ '
L i leading toward a useful cdllege education:

~high school and collage.are resolved, the need -
- for developmental education will conllnu& for
' .studenls .who decide iater to attend callege

'mere proximity to a carRpus. Access aiso in--.

Even if the problems &f articulation between : -

will conllnue lo neod remedlal' and deVelop
... mental work. '
" Although the solutions to.the issues sur-
rounding unpreparedhess are not easy, there’
- are potential actions that will assist in alleviat’

ing-some af the problems n the future, The
-Commission's rgcommendations, which ollow;

: 'outllne acllons relevant to curriculum, teachers
and communlcalion networks :

1

_The dropo\t\stogoul or redlrecled ‘student .

S
\‘ .
f s

Recommendatlons R

\Inlroductlon | \‘/ )

..___..‘-. . i

_ : ~v \ . _
There are several assumptlons which appear basic to lhe Advlsory Commlsslon $ recomméhdal.ons
e The acquisition of baslc skills ln elemenlamscbool ls essenllal to successful malrlculauon to spc

~_ ondary school. .

An academicaily qhallenglng senlor year ln hlgh school is important ini making a successful lran-
sition to college level work. ,

e Students need continual guidance: and skiil lralmng in declslon maklngvacllvllles begmnlng lrr
- _primary school with parents encouraged to be part of this decision-making process. .

o

taining college proparalory cuiricu um oals
".e Competent teachére are needed at all I

", - Nigh school students will beneflt from t
Jo'secondary schools. . -

.. Adequate funding is necessary to achleve deslred change.’

els. S - : -
‘ arlloulallon of?equlremenls by colleges and unlversllres

> . mendations, .- J

“The following recdmmendatlions are presenled by.the Advlsory Commlsslon ln support of a slrong
collega preparatory course of study in high school which would be specially recognized for college en- -
- trance, The recommiendations fall into three categoribs: Curriculum; Teachers, and Communication.

Included wittreach recommendatlon ana suggosled Implemonlallon slrategles for both stare and Iocal

- ﬁ.' level action.” - . . o -
. T Curriculum | |
. ,Problom' ' ',“‘ The sludonls who enler Ohlo s collegea and universities have a varlely of back-
S ___ .. grounds in English and mathematics: Students differ considerably in th
- “tent of thelr high school courses, the amount of coursawork completed, nd

* the lével8 of learning in basic skilis. Because of this, and in light of Ohio’s
- admissions policy, college#*have, of necessity, providedmultiple .leveis of
. freshman cqurses to accommodate all studenls,.lncludlng those who neéd
vemedial work. -

At the femedial end of the spoclrum, the cosl of dupllcallng high school level

n "~ - courges In college and the extra timestudents must take to achieve college -

. «level status strongly suggest the need | }Ol'a clearly defined college preparatory
course'lo be taken by those high school students who- plan to enter college. -

Thecollege preparatary curriculum shouig include 4 uniis of English arid a min-

N - imum of 3 units_of mathematics, one of which should be taken in the senior

e R . . year, as-outlined in the reports of. thé Erglish and Mathematics Task Forces

E ' : (Appendix D). It is als6 suggested that 3 units s gf social studies, 3 units of sci-

' o ence, and 3 umls of foreign language compl te he college preparalory curric-
T blum (Appendix ). '

R

Recommendallon 1

. ¥ 3
BRNES 1/
" L]
. ! L .

o Leadership from school board mabe and admmlslralors is essenllal in eslabllshlnp and at 1

-» Existing and lmpondlng Ioglslallon would not lmpodo Implemenlallon of lhe Comrnlsslon recom- '
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- Flecommendallon 2 The college preparatory currlculum In mathemalrcs and Engllsh as noled ln?
- i . - Appendix D, should be agréed to bysall post-secondary institutions in Ohio. All

-lhese_ rams of study.

. . tha{ students who wish to be admitted to their institutions on an unconiditional
" basis must have successfully completed all the requlrements ol a college pre
._para!lory currldulum ' . . .

V. The Slale Board. of Education Standards for Elementary and Secondary Edu-
© " cation. ehould lnclude llae requlremenls ol.a college preparatory course ol

study. - .
¢ The Stele Board of Educallon Slendardv for. Elemenlary and Seoondary Edu-

L4

2 currlculum‘?muqu(signlllcant asgignments in gompoelllon

- cation should ifclude.the course requlremenle for oollege preparatory sty-
. dents as outlined in’ Recommendatlonl of this report. .

: -\ The State Board|of Educatlon Standards for Elementary and Secondary Edu-

. schodl

i nee oy
i

T Appendlx D are covered. - , we

- matics and English Task Foroueporle on the col .
(Appendlx D) by all. ollegla’le msmurlonsln Ohio.

l '§§hool Test resuits would be'used in cobnselin students regarding the.
hedullng of eenlor year: rnalhemallcs

' Local

. for refining any local requiternsijts they may establish. |
* Boards of education ehduldeetablleh curricula, gourse content and objes

- cedures should be established after reviewing recommendations from col-

- curriglium cofitalned in Appehdlx D.
e Colleges and" universities may Use the State Board of’ Educallon Award of

Dreparatory program. .

who do not meet course objectives'in reedmg, Wxiting, andf{\alhemalrcs
Boards of edycation should provrde training in subject content areas for col-

i ale and slaleoasslsled lour year colleges and universities should requrre_

—=cation should ret ulre lhelzmalhemallcs be laken in the senior .'ear ol hlgh

)\ : : -
The Slale Board/ "‘l Educallon\ehbuld enoourage all hlgh echoole lo revlew I
their college pre ratory course ol sludy loeneure lhal lhe loplcs oulllned ln ) 2

B Ohlo Slete University) to college bound students | their junior yoar ol-hlgh"' ‘

tives, and testing proceduree\lor rmeasuring achievementof those ob]ecllves L
' . for reading, writing and mathematics. The curricula objectives and test prov:

.. Ohio’high $chools should sée that rhelr currleula cover lhe loplcs oullin‘ed in

! .-' cation should stipulate that each year 01 English in thé college preparalory o

‘e The State Bdard of Education Standards 105 Elementary and Secopdary Edu- .

| * ngh echoole and college ehould use lhe malhe ellce and Engllsh college Lo
- preparatory programs as contal el in Appendix O for study and dlscueslon o
ts SR

lege and university facuities and after conslderlng lhe eollege preparalory o

Distinction as.:) means of verifi illon lhal a sludenl has la{en the oollege. Lt

"o Boards of education should provide romedial asslslance for those sludenls o

o - “lege preparatory leachers to helplhem oblaln updaled lnformalron and new

. . techniques. i l/
: . « - - * Boardsofeducation should provrde ‘ propnalelexlbooks and’ eq ment lo .
- T . supporl the college preparalory curri ulum




© Problem. .. [;"

' Recommendation 4
[ o0

.
. -
7 I v

implementation
trategies

pere students adequately for future edu ational activities. aowe

- Ate her's

. 8sure that stutdgnt's knowledge of the sub]ect “Generally, this becolwes a: prob- ,

. lem when' a high school student, giyen A passing grade or in Rome cdsesan | : . .
‘ above-averags grade. is not able to perfofm the functions necessary to succeed o

- . known as grade inflation.

. * Inadequate knowledge ot eubtect ' atter, lor both teachers and studente. may
. also be compeunded by the fact that it is difficult to attract and retain compe- = .
tent teachers. This is a very broad but basic issué affected by salaries, working R

"Recornrnéndatiohb
m order fo reduce grade lnllatlon

. The §tate Board of Education and the Ohio Bozrd of ents in cooperatlon L

ST ‘ e e

- Colleges and unwersutres may glve credrt for all successlully completed T 7‘_ \

coursework Howe\ler remedial coursework should not necessarlly provude

) credlt toward graduatlonl - o o

A\ . R . v

—— ._'_ Lo,

‘ R Y Te,achers L
The téacher is an eesentlal part ot any co slderatron in prescnbrng a college j‘.;‘?'

i "brepatatory curriculum. The dependence ofistudents on the teacher for conteht
- “knowledge is such a crucial element in preparing students for higher. eddcatlon =

that it cannot be overemphdsized. Thus, how the teacher is prepared and kept
current in fulfilling this responsibility is critical in formulating.course compo-

-nents for high school siudents who will be entering Ohio's 'Colleges and univer- SR
~ sitieS. Proper preparatlon\ls not only l\mportant during the\tlme teachers are ., N
-~ 'working toward their first. degree and initial certitication, but.also during their , L
+  active involvement in“classroom activities and In meeting recertification re: : S
* Quirements. Thelmportanceotln rvice education has taken on addltlonel‘slg o 1
nificance with, increasing concesrss% teachers have.a strong background / TR

edirent awareness in the subject'matter theéy are teaching in order fo prem

nt ol a student’s ofk\does not always a rate'lv mea- ‘ .

(%]

in subsequent-courses whether lr?ﬁ school or college Thie ls commonly ' '.’.t

conditions, greater respect, and other incentNes to remaintn the profession

" and improve the educational process through improved teaching skilis.
Teacher certll‘lcetlon requlremente should'reflect a greater emphasls on malor v

subject.mafter content areas. This emphagis on content:a¥eas should also e

- fcarrled over to ingervice educatlon as well as recertification requlrements 7.' T X
,.,Teacher educatlon activities and communications smld emphasize. the need e

for.high school students to write mgre in all subjects and especially in English -
classes. In addition, teachers shouldenforce more rlgorous work requlrementm e

with the colieges and universities throrighout the state, should change the - NS
“requirements for teacher education. tr ining” The modified requirements

should place a strong .emphasis on majoy academic or subject matter con-
, tent areas and remove any current barrlersthat may restrict partlclpatlon |n

content area classwork. ;. o

T he State, Board.of Education and the Ohio Board of Regente should esteb -
lish gurdellnes to.improveinservice education activities andto overcome the

.. present tre_nd in grade lnflauon at all levels of educatlon R .

W)

'Loca' Il W LT . L .
P
. » Boarls of educ,atlon should seek to provrde mcentlves for teachers to-take

more classes in the acadermnic .content areas in which they teach, even if it
means the_teacher is taking more undergraduate, as opposed to graduate
~ level. courses '

' » Teachers and admmlstrators should develop currlcula plans to encourag&x S

student writing on a dally basrs o )
’ [ ] 5 \ ‘/7"’
" " ‘ 1 2 ) “ ‘ «



. Boards of educatlon should provlde special recognltron for teachers and ad-
ministrators who participate in articulation activities with coileges and uni- =~
_versities as well as with other educators within their own school district. e

- Colleges and uriiversities should take advantage of the new state teacher ed-

' . Gcation standards which allow-contractual agreements between colleges
and school systems.to develop a variety of mutually beneficial programs
that enhance artlculatlon between high schools and colleges RS

I

/

W ,,Communlcatlon S
A (Elementary Sesondary Unlverslty) ‘
.. Problem | .~ .inthe coursa of their educatron students progress lrom elementary to second- - .
e ‘ary to collegiate institutions; but there is no ongoing or clear dialogue among - '
c ' . these institutions regardlng student academic requirements. With notable and ) e
l} prglssworlhy exceptions, no formal, systematic communication network exists
ta'ensure that éducational lnstltutlons at all levéls.communicate their expecta
- tions for incoming students. Consequently, thdse who.teach and counseél sec- .
o \ ondary students find it ditficult to provide appropriate direction and recommend .f W
R proper preparation. Asaresult students may not choose their hlgh school cur- :
e | rlculum wisely. ©

B Recommendation 6 Academlc requlrements should be clearly communlcated to educators at all -

Jorew Lo . levels. Itis. particulariy important that college requlrementsbecommunlcated

o . o . to schools which include grades'7-12. The focus should be on defining and -
L " meeting the goals of the college preparatory curriculum (See Appendix E forall * &

Coa Lo course selections), especlally“ln the basic skillg areas of. English and mathe-

T - . matics (Appendix D). = . , , ,

Implementation Local LT . \
Strategjes - |

e

n

[

~ ulty communication links with one another fy ‘articulation purposes.

. ® Using reglonal consortla, colleges and schoxls\:hould establish formal fac: o :
L R . o -,Collegesandschoolsshouldpromotecollabo

. Usrng the reglor'.sl consortia aqd their publlcatlon colleges should clarllxyl
‘their entrance: requirements so that high schools w} lch send them students
- will clearly understand the requirements. '

. Colleges should keep hlgh schools informed on how thelr graduates perform
B college . . B v o

; . il
. - . . . . . . .
V) t . . " . R 1

Communlcatlon S . -
(Schools, Teachers. Couneelore. and Admlnletretore) . -" ' ' v

. . Problem. . L Because of Ohlo’s\open admlsslons system inits publlc lnstltutrons and be-
' ' © " cause declining enrollments have eased admissions standards in many private
oo colleges, students, and.often their parents, act under the belief that strict ad-
e <herence to a college preparatory high school program is not necessary for col-
: lege enroliment. While, in fact, such students who do not adhere to a college i
- preparatory high school program.can. enter post-secondary education, they '
- ray face great difficuity in doing th

Récommendatlon? The. college preparatory currlculum should“be%:rly explalned by teachers,
, _counselors, and administrators to the parents.of § sondary students, the stu-

»




Y T

s

\ e - dents, and the geneial public. The éonsequences of not taking the céuegé pre-.'.
Voo s ' paratory program il;ould also be outtined. S : . .
Implementation Local - . ST -

Strategies

“* Schools shduld improve communication with parents regarding college ad- -
mission requirements bygf*zr.ov‘idlng appropriate course of study planning for -
the college-bound student. Such planning should clearly explain-the ramifi-
cations (both personal and financial) of remedial coursework at the collegiate
level. -~ - : S o CoLT

¢ High school educatorslsh'éuld carefully bounéel ét’udents,'eérly and often, re-

- garding cpllege requirements and communicate to parents the differences in. -
. student options in piﬁh school (college preparatory, vocational, and general). ;

* High school edycators should make it clear to students who do not take the .
“college prepar=tory course that they will not be unconditionally accepted

~ educatjon work if they do decide to go to college,

. e« e High'school qducators should use test results to h‘é’ld students.recognize
. - - . ‘theiracademic weaknesses, which can then becorrected while students are’

/still in high school. N |

',/ Communication . = -
(Students and Parents) '

M|

*
7\

) Problem . ERANE Students.and-thelrparent'sofgm feel uninformed about options within the high -

% school curriculum. Thére is a $¥ong need for school personnel to communicate
|, openly with pargnts and students, éspecially during ,the‘key'decfs‘ion:ma.klng
\ period®s of course Selection, college-isitations.and presentations, and financial
\ need planning.- : L S S

Recommendation 8 ~ Schools should establish a written policy regarding procedures for obtaining
- information, establishing conference dates, and attending meetings relatedto °
- college entrance. This policy should be disseminated to students in grades
- 7-12 and their parents. - e e :

.Implementation - Locai . e e -

- Strategies " Each board of education should develop and publish procedures for parental
" meetings with counselors, teachers, and administrators. The policy state-
ment should be disseminated annually to parents of students in grades 7-12.

o

* Each board of education should provide the opportunity for parents to attend .

their child’s course selection conference. .

* Each school administrator should promote interaction between teachers
and students specifically related to career decision making, future course

‘ -’.\seléction, and college requirements.
- Commu'z(lcation
“(Advisory Council on College Praparatory Education).

Problem , The recommendations of he Commission on Articulation repeatedlyller‘npha-
- / size the need for coordination between secondary and post-secondary educa-
. tors. There is a continued need for a cogperative relationship between the Ohio .

!

Board of Regents.and the State Board of Education. Such a formalized relation-

~ ship would benefit from the advice of parents, teachers, professors, superin-.
tendents, principals, college administrators, school board members, and legis-
lators. : 4 ‘

and will probably.need to undertake rerhedial or developmeital ~




i . . N , R .- ) St
Recommendation 9  The Ohio Board of Regents and the State Board of Education should create an
: .  'Advisory Counci! for College Pfeparatory Educa.lon whose major responsr
- | . bilitieswouldbeto: « . . ' :
‘ ' (1) Report the progfess on implementrng the above recommendations. .
P .. . (2). Evaluate the success of these recommendations. A follow-up study of stu- .y
~ dents" academic careers through college should be made - R
(3 Assist regional articulation conhsortia. L .
~ ~* (4) Undertake any additional study of the college preparatory program com- - e
P __ponents sought by the Ohio Board of Regents and the State Board of Edu- o
~ “cation. .
. _Implementation ~ 'Stato ..

: Strategiee e The State Board of Educaﬁon and the Ohro Board of Regents should appomt
- an Advisory' Councrl on College Preparatory Education by Jt.q i, 1981

» : - . ' \ . . ’»




4 a

APPENDIX ”A
Charge to

Advisory Commlsslon on
~ Articulation Between Secondary
Educetlon and Ohle Colleges

\‘\

"The Advisory Commlsslon on Articulation is .
charged with formulating recommendations for
deterrqlnlng the essential course components
for high: school students who plan, to entei

high schooi students to the coliege preparatory
curriculum should prepare students. fully for.
coilege level work. it should negate the need -
for any_remedia)l coursework at the cdllege-

. levei and be acceptable to colleges and unlver

‘. sities as an appropriate course of study. .~ .

“oltowing determination of such.a proposed
program of study, the Advisory Commigsion
~ shall deyeiop recommendations for the Imple-

mentation and communication of such a curric-
ulum so as to assure full articulation between -
- Ohio’s secondary.and post-secondary school

- systems. In this process of both recommending -

~ the course components and implementing and
communicating the existence of any changes,

- the Commission should utllize respurce groups
as may be made avallable ta.thegn through the
offices of the State Departmerft of Education
- and the Ohio Board of Regents. The.Commis-
sion will be empanelled on September 26, 1980,
and will’ complete its function with the sub-
mission of its report by. March 31, 1981. The
records of the Commission wili be filed with -
the approprlele State Agenclee ‘

/

i

Ohlo Flevleed Code: 3345 06

(College) Enlrance Flequlrements
of*High Schoel Graduates

A graduate of lhe twelfth grade shali be eh
titled to admission without examination to any

' . coliege or university which is supported wholly |

or in part by the state, but for ungonditional ad-
mission may be requlred to comp ote such units
not included in his high school course prior to
his entrance, by the.faculty of the institution.
This section-does not deny the right of a col-
lege of law, redicine, or other specialized edu-

!

r -~ -

-Bexley, Ohio. - - o R

_Mr. Robert Wolfe, Mathematics Teacher *
~ Ontario High School : Ny S |

" Post- Secondery Educatlon ' o
« Dr.Wiliam H. Beyer, Chairman, !

, _., University of Akron
. Akron, Ohio -

‘Otterbein College
. Waesterville, Ohlo

~ Dr. John Pfetzing, Depertment of Ma’hemallcs

APPENDIXB

- . Dayton, Ohio
" English Representetlves

- Ms. Heien Arrington, English Teac/rer

Akron, Ohio - -
'Ms. Peg Ray, Coordinator of Pr grams
1br Gifted and Talented . :
. Oregon City Schoois / \_‘

~ Oregon, Ohio . i

calionloreQuirecollege training foradmission, . . '
or the right of a department of music or other

art to require particular prelrmlnary lralnrng or -

talenl S : .

~
APPENDIX c

Resource Group Members

Appearing Before the Advisory

‘Ohio's colleges and yniversities, Exposure-of

. Commisslon on Articulation .
Qetween Secondary Education -
and Ohlo COIIeges o

_ October22,1980 - - %
* Mathematics Flepresenrarlves |

Secondary Education

Mr. Edward Rutter, Malhemallcs-Teacher
Bexley High School '

N
Mr: Earl Tharp, Mathematics Supervisor o
Columbus Public Schools .. :
Columbus; Ohio - '

OnlerloOhlo e {

Department of- Malhemellcal Sclencea

Dr. David Deever, Chairman, . .
Department of Methematlcs ;

Sinclair Community College -

Secondary Education

Paint Valley High Schooi
Bainbridge, Ohio

Ms. Christine Nine, English Teacz
Akron Central l-'_ower ngh Schor ol




(75 . Post- Secondary Education . . Mr. George Simmons, Director.

Dr: Jetfery P. F~rd, Department of Englrsh B L Office of Developmental Education.
Cleveland State University | " Lorain Community College | - o
Cleve|and Ohio - ' o ,Lorain Ohlo . | _ o | . g
Dr. Joanne: Petrick, Chairperson & -+ -Ms. Marilyn Smith, Director - R
- Depanment of. Eng”sh . : : O"ice Of Developmental EdUCatlon
‘Ohio Dominican College -~ University, of Clnclnnati R
. c°|umbus Oh|° . ‘ '. L o ClnClnnan Ohk) . 7
o Dr. Carole A. Pollard ' (.;Amculatlon Model innovators , s
Stark Technical College - .- The Ohlo State University - . -
: . Canton, Ohio ~ ~ S " Columbus, Ohio . e |
- | November 11, 1980 -:"_‘;" . .., Dr. Gratia Murphy, Depanment 9’. Englrsh
} @ . Youngstown State U(niverslty ,
' . Principals of Secondary Schoo:s I ’Youngstown Ohlo ' . :
“Mr. David Shelby, Principal .~~~ . ' o e e ‘)
Upper-Arlington High School - o January6 1981 D o
- Upper Arlington, Ohio - - Dr. Richard Adams, Supefintendent <«
~ Mr. Rick Studer, Principal , SR Upper Valley Joint Vocatlortal ngh School -
North Union’ ngh SChool S L .,Prqua Ohlo . ) . e
Richwood, Ohio : | . L R g
Mr. Edward WIIIIS Prmcrpal - - January 30, 1931 o o
EastHigh'School . " Ms. Mary Poston, Director; |
- Columbus, Ohio o . DlvlslonofE!ementary&SecondarYEducatlon R
Secondary School COUnselors | B State Department of Education E
- _Columbus Ohlo o
.7 Ms JoLynn Brunner, Counselor ‘ - ,
* Franklin Heights ngh SChbol e B T o
~.__ ., Columbus, Ohio e APPENDIX o |
. ‘\;\ Ms. Margaret Lunghofer Counselor - ‘ | G a G
~West Muskingum High School ' .
Zanesville, Ohlo S Collego Preparatory Programs in
Ms. Ora White, Counselor . - - — Mathematlcs and Engllsh

Brookhaven High School
Columbus Ohio.

Representanves of Admrssions Omces of

Recommendatlons for College .

Collegiate Institutions : D Preparatory English
Mr. Kip Howard, Director of Admlsslons , I Progum’ In- ngh School
gﬁgi%&v::tg;\igesery_e University . S - n response to |tscharge bytheCommrsslon
' : o ] . ) on Articulation, the Task Force on English'
.., Mr Michael Laymaster, . . '/ hereby submfts its recommendations for the .
BN Vice President for Student Services /" college preparatory curriculum in-high school
- . Columbus Technical Institute . . English. While doing 8o, it wishes to reaffirm
-, Columbus, Ohio : ‘ that these recommendations. are offered in a
Dr. James Walters. Director of Admissrons spirit of collegiality with the teachers of high
Ohio University =~ school Engiish. We are all committed to serving
Athens, Ohio - o ’ the educational needs of our students and to
. . e . " helping them achieve fluency, ease, and even
December 10, 1980 e ) joy in using their language.

The Task Force has focused the buin = ﬂor

- Developmental Education Officers .~ energy on sécommendations which define the
Dr. David Mitchell. President, Eastern Campus, writing skills necessary for collegiate entering

Cuyahoga Community College . - treshmenl It is in that area that the widest gaps
Warrensvllle Township. Ohio o appear Between collegiate expectations ard
- SR - hugh *chool preparation. This focus on wrlting_ :

10 .‘-"“See' membership list In Appendix D-. .~




is grven to defrne more speclllcally colleglate’ )
composition expectations; . it should not, be

seen as a suggestion-to teach less lrterature

- reading, or other lariguage skilis in high school. o
Prior to offering these recommendations, the -

. Task Force wishes {0 comment briefly on‘as-

-pects of the nature of writing which affect the
educational goals we all seek. They are process,

logic, organization, practlce attltude, and '

) responslbllrty

Process e

In the view of the Task Force writing is a non-
linear, regursive process whlch circles from

pre-writing, .to writing, to readlng, to revising

rand editing, to proot-reading, and ‘round again.

Final drafis are rarely produced at llrst sl’ttlngs A

J Logle. . T

Desirable expo%itory wrltlng has foglc -as Its

easy to read. Basic and un-

- skilled wrjters benefit from understandlng how - |
.. induction\from specific examples, deduction .

5 core. It is clear a

from generalizations, fallacles and distinctions

between fact and Jjudgment contrlbute to the

accurate expr‘_ ssw;n of thought

Organlzatlon

~ The purpose for writing. ls dlrectly lated to au-
- dlence and goal. The structure of ag?e of writ-
lng should have purpose as its foundation. it is

- »inthis key area that many erters have dlfﬂCuIty

Practice

~ Like any. other skill, wrltlng requlras practlce
for competency. Language skills develop grad-

ually, over time. Therefore, the development of

degired writing and reading skills requires prac-

ticing these skills on a regular baela overacon-

Responslblllty

‘Teaching the use of Edrted American Engllsh
in writing and Standard American English in-

' speech ls a résponsibility to be shared by all

teachers, and is not the sole remot\asrbrllty of

Engllsh teachers. Writing across the currrr-ulum

is crucial; where inservice courses are needed

~ to achjeve cross- dlsclp)lnary writing assign-

ments, they should:be offered.
- The remainder of this report is drvrdedrnto

~ four sections: (l) Overalil Definition of Expected

~ Wrlting Skills; (il) Speclfic Writing “ Skills; (Ill)

-Reading Skills; (IV) Additional Elements of the
'College‘Preparatory Program in Engllsh

E (I) Overall Definition of Expoctod ertlng Skllls

- siderable period of time, with regular Instructlon . |

‘and evaluation by teachers
. _Itis'the strong recommendation o! the Task
" Force that college preparatory high school stu-
dents write dally. Just as the music teacher
" does not need to listen to every practhe. the
' English teacher does not need to' grade every
piece of writing. However, a reasonable sam-
pling does need to be evaluated

Attitude

A student’'s perceptron that he or she is

- unable to write often becomes a self- -fulfilling
prophecy. Writing can be an intensely persbnal
~ expression of one's thoughts. comments on
those thoughts need. to be encouraging; moti-

vating the student to hone his or her writing
skills turther. The evaluation of writlng needs to
be as rndlvlduallzed as possrble

LT
L T

The Colleglate Task Force oq_EngIlsh expects

the foilowing writing skills ol entering freshmen:

(A) The studeht writes in an hour a clearly- -
focused exdosltory (informative, explan

“ tory) essay of about three handwrltt

. pages. which has:
~(1) a clearly dellnad thesis;

- (2) clear and logical organization of ldeas |

(3) supporting detalls drawn from’expe-
. - rience, observation, and/or reading;
. (4) 'standard paragraphs and sentences -
~ + of Edited American English (the dla-
lect and grammar used by educated
#-writers of the language). .
(B) Thé student uses standard marks of punc
tuation and standard spelling.

Mastery of these writing skills is valuable, in

| the Task Force’s view, for saverai reasons: |t
. prepares students

respond to essay exami-
nations given und¢ ajmllar conditions In other
college cou ,'&nd It prepares students:

“to produce written’ work under the: pressure of
. limited time. _

(1) Specific Writing 'smuc,

~ The followlng descrlptlon' ol student writing |
- skills focuses more speclflcally on_collegiate '

expectations for entering freshmen. By meeting
these expectations, students would be ready
for freshman Engllsh and would avoid remedial

" coursework.

It would be difficult to provlde a complete list
of the prose features that typify satisfactory

. essays for students beginning freshman En-

glish composition. However, it i3 possible to
identify certain key characterlstlcs that regu-
larly distinguish these essays from those of

- students who must do a great deal of catching

3

11

up at the beglnnrng of freshman composltlon

2 F repared by Dr. Flonald Fortune of Ohlo State
University and edited by the Task Force on
Engllsh for use here.
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or who need more writrng practlce to prepare _‘

them for freshman level writing. These key

) charactensttcs generally.fall - into five basic

categories: /, nguage grammar and mechanics,

. 'sentence structure, parag]aph structure and -

essay ergamzanon

Lanquage B

" In their diagnostic essays,
prepared for. freshman English
that cobines a sense of fre:

~ one ncted authority refers to simpiy as “a re-
- spect for language.” That.is; they, will feel com-

fortable enough with language ‘experiment
with it in order to find the best way to say what

"-they mean and, at the same time, they will. ad- -
" here to the cqnventions of standard - Engllsh .
. They will be able-to meetthe following expec- .
tations about now language ls jused ir/t their

essays:

confuse the reader with vague tarms nor

depend on cliches to tommunicate ideas -

that have not been fully expregsed. Tha
_writers present ldeas honestly

purposes and sensitive to ‘th ir readers
. expectations is maintained thr

-~ essay. Thus, unless there is a g6od reason ) |
.. forusing slang, it is avoided i anessayin '
a more tor-.,

- which the reader is expecti:
mal treatment of the topic. ./ ~

. ¢ Phrasing is economical;

express their ideas. Simpls

, direct expres-
sion of ideas is evident. T

_ Diction is varied in ofder to keep prose from

» The diction (chotc of words that are cor- L
rect, .clear, and effective) in, the essay is
| speclﬂc and original; the writers' neither

t writers use .
only as many words a$ are necessary to .

freshman Engltsh writers. They represent com-

* mon concerns and are not an exhaustlve Ilst of

grammatlcal issues.

. Every verb agrees in number wlthltts sub- -

 Jject in 'each of the sentences.
¢ The verb tenses are consistent and appro-

. priateto ‘the time scheme of the discassion.
.« Each pronoun used agrees in number and .

gender'with the noun to which it refers.

e Every modifier is ciearly linked to the word, -

phrase, or clause that it modities.

e Commas, semi-colons,: and colons are

. correctly used to show how different parts
. of a sentence. {especially introductory
phrases, coordinate and ‘subordinate

clauses, nonrestrictive modifiers, ‘and '

items in a series) are interrelated.

. e Grammatica! forms and punctuatten:cor-

T e -Alevel otdiction approprlate to hewrlters L

' "= Special care has been taken to ensurext

" Sentence Em..r. . ,
In addition to using proper grammar angd

'rectly mdlcate possesslon o

spelllng is accurate

mechanics to tell a reader how a sentence can

best be ‘read, students equipped for work in

freshman Engltsh are able to control their:sen-

. tences 8o that the reader can understand their

" becoming repetitious and monotonous. -

- The written vocabuiary adequately de-
scribes the yrrters Ideas. .

Grammar and Mechanlce

The dlagnostlc essays of students sulted to o

freshman English exhibit a thorough command

. of grammar and mechanics. The authors ot
these essays realize that acomrna, for example,

is not a meaningless mark on paper, but can

- enable readers to read a sentence with greater

efficiery and easier understanding. These
writers recognize that grammar and mechanics

can be as important to the communication of °

an idea as the words used to express that idea.

‘Their essays are relatively free of errors if

. grammar, mechanics, and usage.

The following assertions about grammar and
mechanics should be evrdent in the essays.of

N !

"ideas most efficiently. Since sentences are the
_basic bullding blacks thfough which essays are
constructed, the reedability of an entir ]eesay‘
vled its

~ sentences are. Authors of satlstactory diag- .
- nostic essays in freshman English generally ...

" construct sentencee exhlbltlng the tollowing a

will' depend greatly on how well-contra

traita

¢ Sentences are of a “digestible” length.

" They do not attempt to say too much. Ma-

5]

terial that should.be distributed over sev- -

era) sentences i8 not forced into one.

* Sentences are. grammatically complete
.and \contain at. least one independent

. clause with a subject and a verb.

* The main idea in a sentence is correctly
plac

'wrrters want to emphasize. ; :

 The writers use subordlnatton, coordina-
-tion, and. paraliel structures in their sen-

tences to suggest how the parts of an idea S

are rnterrelated

o Sentence length and sentence structure are

~ varied in order to emphasize key ideas and
tokeep prose from becoming monotonous.

19

in a prominent position. In this way,
the reader always knows what point the  °



. @ssay. These students know that certain princi- . © -
ples ‘must govern the relationship of a given - .

* paragraph to the rest of the essay and that-

- another set of prlnolples, dlctates the various
plans by which paragraphs can_he intemally
developed. Their -awareness of | both sets of:

- principles is.reflected in their abmty to; write

. paragraphs’ in,the following ways: - '

R

Paragraph Structure
Students who are ready to begin freshman

" English recognize that readers depend on para-

graphing nét only to help them see quickly the

'major subdivisions:of.an essay's controumo
idea but also-to enable them fo focus on. the .

development ot each kiy supporting idea in the

K

'« Each paragraph focuses on a single aspect T

" of the essay's thasls, often pxpressing its

-focus explicitly in a sentence at or near the |
v

beginning of the paragraphe

" e Each paragraph has a dtscemable pian for
the logical development of the expressed:
focus. Every planis based on a logical inter- -

.action between a focal generalization and
supportlvelllIustratlvelconcrete detalls

% The detalls by which a paragraph's gener-

~ alization is developed are sufficiently artic-

ulated and analyzed to make the.general-.

ization comprehensible and convlncing
for a reader.

~ - All of the paragraphs in the eaaav are uni

_ fied and coherent.

» Paragraph transitions are used to relate
adjaoent paragraphs clearly to one another .

wntlng Organization

Students who are ready for freshman English -~ .
- generally-understand how to give their writing

an overall shape th’' "-‘ncludes a beginning, a
middle, and an ef .-
must reallze a senge-_ purpose and direction
at every point in an ess,ay, they are careful to
establish a main idea at the outset of an essay
and.to examine systematically and Intricately
the ideas on whigh the thesis is based in the
est of the paper. Their writing bears “outer

* The main idea Ilmlted sothatthe wrlters
are able to develbp fully all of the key ideas
that support it. ,

near the beginning of the essay. That idea
. Is then developed in detail. . j
ub-topics are discussed in an order suited
;bérth to subject matter and to audience.
e The writers are careful throughout the
essay to be sure that the reader will know

"how everythlng that is discussed is reiated .

to the essay’s main ldea

hapes” which can be described by the fol-’

Nowing that a reader -

The main Idea is ‘artlculated clearly at or

- are not, the

v e Evdrysub toplc in thees say is clearly rele-
* vant and necessary At rio point do the .
following a'structural
to the subject matter. -

. The writers regu!arly use transitionai de- |

- writers_seem to
: tormula not sult

“ trlcee within and between the essay's sub-

,‘ divisions in order fo make the logical pro-

gression of ideas apparént to a reader.

None of the characteristics fisted here Is
" along enough to qualify an essay as satisfactory

- for astudent starting.out in freshman English.
A reader expects that all'of
. pre present in an essay. To the degree that they

al readerwill become confused and
: It-also sould be emphasized that

these_ haracterlatlc do not éxhaust the defini-

writing. Rather, th ﬁy de-
of an essay that wi
which student$ can begin to

leam to'wrlte in treahman Eng]lah at'the colle-

glate fevel.

“. () Reading Slrllla

In addition to havtng certain wrltlng skllla
upon entering freshman English, students also
- should be in.¢
skills.that will help them to develop as wrlters.
E?urtng freshmen should be able to:

Hecognlze the topic.or thesis statement%t
a reading asatgnment :

» Paraphrase the argument and aupportlng

statements of an essay.

- o Analyze and evaluate the ways in which

- supporting ideas are developed in an essay.

.‘ * Relate the thesis and main ideas discerned
~ in a reading assignrnent to a classroom .

.. discussion or writing assignment. '
In the reading and writing assignments given

in post-secondary freshman English, it is as-

. sumed that the student hag at least a rudlmen-
- tary grasp of these abllities. .

* (IV) Additional Elements of the -
Colloge Preparatory Curriculum In Engllah
In addlition to the wrttlng skills outlined

above, the Collegiate Task Force recommends’

that the four-year college preparatory English

curr!culum include: .
~A. Asurvey of Amerlcan literature (at least

orie semester; p:eterably one year),

B. Asurvey of English literature (at leastone

semester; ‘preferably one year).

C. Atleast a brief study of Greek drama and

mand of the basic reading,

esecharacteristics = = -

Greek and Roman mythology, as well as -

Biblical materiais which are the source of -

numerous allusions in the -literatureg t
‘the Westsrii World Kot
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' D. Study of the key feelures
(character,. piot,"fmage, symbbl;.theme,
point ofview, structurs). The. focus should
be on recognillon arld analysis of the key

b

demonstrated thrbugh analytical writing
. about theSe elements. w

"‘~~E;. Basic regearch processes and strategies
. These activities shotild be desighed to

. . help ‘students learn how to ‘focus lhelr'
‘.- questions (not teacher agsigned ques- .

Atione) and to diseover relevant answers :
- through using information sources (liy
- braries, .card catalogues, basic lndexes

' and reference works). The stydents’work -
7 -should show an integration ofmondery B

materials'w(th, gersonal opinion, The¥ 8
Force believes the research prc»ces/s

uwhmm"

features, and understanding should be -

APP,ENDIX PR ;

be learned in a shprtened format, ralher
‘than the traditional 5,000 word lerm paper.
‘ uF Emphasis on readi/g throughoul high
o school.

Listening and.speaking skllis as iniegrel
< parts, of the college preparalory curricu-
- 7 lum, T!\e Task Fofce views the language = °

Arts as a unified whole. Fupcti /
. " ferable parallels;of learning patterns eXIst -
— - between readiig and writing, listeming

«  and speaking. The high school cufriculum’.
~ should expose students to these logical.
" parallels ‘and provide practice In them.

In summary, the Task'Force offers these rec--

' ommendatioris as‘a meahs whereby high schobl

graduates wiil be academlcally pady tor colle-
giate level English T

. Low
. . I v o o
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Recommonda ons for Collega
~ Préparatory. Mathematlcs
Erograms in ngh School

. - on Articulation;-hereby submits its r&pommen
i' o L dations far the college preparatory | program in

 ration in mathematics for all Ohlo students,

nd four- year collggeg,. N o
"'."\\ . ‘ . f' e ) e

7 S after mastering the arithmetic and-general -

' ... mathematics-skilis outlined in Appendix -

v o D» |. (Provision should be mada’r a high -
.5 “school'student to begin the studyotalgebra
in"any of the 4 years of high school) _

* 2. Collede preparatory students should take a;

gebra |, Algebra 1, and Geometry. (See Ap-
pendix D-iii-for course content recommen
“.detlons.) . G

3. Students who lntend to pursue a baccalau

: .. . reate degree in fiéids requiring courses in
S collegiate caiculus should t

L ‘high school mathéematics. (See Appendix

ous college programs.)
4. One year of college preparatory mathe-

of high school.

) "to solve problems correctly and display

' wisefashion.

of mathematic

sive examination.

“the Omo Board of Régents and the State
Depanment of Education should jointly

mathecﬁatlcs testing which ‘will indicate
the indiVidual studen}’s achievement level

‘relative to college entry standards. This
" measure (such 9‘:‘,‘ Ohio State’s Early Math-

pArticularly those' Imendlng to pnter two?ear )
Y ' = thigt students acquire an undefstandin jof
e

A o
1. Studems ahould begln the study of algebrax -

» . minimum of 3 years of mathematics: Al-*- -

ake 4-years of -

~ D-IV for recommended number of years of -
college-preparatory mathematics for vari- «

*.matics should be taken in the senlor year |

" 5. Courses should emphasize problem solving
-and should grade students-on thelr abliity -

/" problem- oolvlng processes in a Klear step-

8. Atthe end of the junior year ot high,schoot,

provide. the opportunity for diagnostic

e T e Couegrare Task Force.on Mathematics, -
A in-respense to.its charge by-the Commission . -

~matheniatics. |t is offered in a spirit of coopsra o
.+ tion with our colleagues who teaoh at the high” ~
 school level. Our cornmon goal is better prepa- -

. From the start of Algebra | and jhereafter,
- .. students should have a hand-held sclentific
calculator for !se ag a tool in the !earnlng’ ,

| 7. Each college preparatory mathematlcs o
course should culminate in a comprehén- . '

15

' . -and be taken only by those students who'

= . Additionally, the calculus coursg shouldbe

.10,

7 in concluslon .the Task Forée-.on Mamo-

" Mathematics Association of America and the -
‘National Councli of Teachers of Mathematics

; 'slippage in the Importance-attached to scien-

- States while other industrialized counties are
: emphaslzlng those curricula 3

. The followlng arlthmetlcal skllls should bo
‘mastered before the study of algebra is beguni/

. R Computatlon with whole numbers. frar;/

3. Transtation of sltuations and verbal prot |

mathematlcs courses.

9. Calgulus, where offered 'ln the secondary'
- 8ctiools, should be at least a fuil year course

- are strongly prepared In algebra, geometry,
" trigonometry, and, coordinate “geometry.

constructed so as to prepafe the enrolled -
! students to take the Advarted Placemem -
*-Examination of the-Col!age Board. '
While not yet essential to the collego pm-'
‘paratory program, it is highly mended

the yversatllity and. limitations of the com- ©
pute|\ Vthroug'h first hand expegfences witls _

appY atlons In a variety of su ]ect mattar,
erIQs (See Appendix D- V) )

matlpéfndonos the. recommendations of the

(SorAppendlx D-VL) It shares the serious con-
cern of the National Science Foundation and
the U.S. Department of Education which cites

f

tific and: mathematical education in the United

| APPENDIX D ll St
?aak Forco on Mathematlcs //

tions, and decimals.
2. Applications of percent.

. lems into mathematicat statements. . ‘
4. Facllity in roundlng and approximati 'n

'5.. Understanding and use of baslc arjth; etic
proparties. : /

6. -Effrclent use of calculator ' ,
7.“Use and interpretaﬂon of grapr?s and
- tables, - e

Meaning of mean, mode, median.

Computation with #xponents and square
roota "/ : K

. ©®m

T National Science. Foundatron and u.s. Depart

ment of Educatiori; “Report to the President P

~ of the United States: Sclence and. Englneerlng

. Education for the 1980's and Beyond”’,
' Waphlngton October, 1980. .
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"APPENDIX D-llt. -
Task Force on Mathematlcs t_f

Students preparing tor two vear or’fpur vear

- colieges need a minimum of 3 years of coliege .-~ |

wareparatory mathematics: Algebra |, Geometry,
. ang'Algebra |l. Many students need 4 years of .

lollege preparatory mathematics (See Appen- = -

dix D-IV.).The content of the recommended col-
tege preparatory courses Is given below
‘Two years of Algebra to’include:

Ll Simplification of algebraic expresslons :
" Integer exponents
“ Fractiondl exponents and radicals -,

. . Absoiute'velue and inequalities |,

... .Solution of

dar equations ghd Inequatltfes
- inone varfable . - .
- . _Rallo, proportion;and varlattﬁ‘ .
" Products and factoring - ' e

Operatlons on polynbmlats
_Complex,numbers .

solutlon of quadratic equatlons by factorlng, o
- completing the square, using the quad-
ratic formull ;.

~ . Solution of quadrattglnequalltles )
' Graphing linear and quadratic functionsand .

_and Interpretation of .stopes -

Solution of equations with rational expres- -

gions .
-Graphing rational tunctione .

Solution of systems of lipear equatlons (ttuo
~ .equations in two unknom three equa
* tions In three’ unknowns)

R .-'-:Btnomlal theorem
Solution of potynomtat eqdatlons i
- —— Arithmetic and geometric progresslons

and Iogarlthmlc functlons and
-équations L ...

Analysls and solution of word problerns (in ’

-cludlng estigration ‘and approximation) -
*-shall be emphasized throughout the above
sequence ot toplcs .

'Geometry: .- ao
. . Angles, parallel lines, congruent and strrltta[
v triangles,. circles and arcs, hagorean
Theorem - . - N
Appltcation bf tormulas for perrmeters,
‘areas, volumes, and surface areas

.. Basic postulates of - Euclldean geometry,
" construction - of proofs of . geometric_
- theorems '

L graphs

. A.///A

inequalities, including the determination _ .

. . . '

‘Exparience in viéualtzr%; and drawrng-three
dimensional figures
«, Right triangle tr;gonometry

_fcoursetime remains, coordlnatp geometry

‘and constructions : : -
.
The 4th year-of college preparatory mathe— “
matics should-contain a semester of trigo-

“nometry piug a semester of either analytic AN

geometry or prot;abttlty and statrstlcs
Trtgonometry (One Semester: .. ° -

Trlgonometrtc tunctlons asatios of. Iengths
' c;t sides of trlanglesand qd.clrcular func- -
~tions , - L8

Graphlcal characteristrcs of trigonometrtc b
“functions e ’

§olutlon of right trlangles L N )
- Ratiian and degree angular measure -

.. Trtgonometrtc identities Incltiding double ..
. » angle, half angle,and. addition formalas - A'.-‘ ‘

Law of sines and cosines .
‘Inverse’ trlgonometrts tunctlons and thelr .

- gplution ot‘trlgonometrlc equatlons B

Trigonometric form -aé complex numbers
-and De Moivre' s Theorem '

v -‘Analytic Geometry, a traditional course In -
» coordinate geometry including conic- sec- A
“tiong; rational’ functions and their graphs, -
polar . coordlnates, parametrlc equatlon‘s_,
..and their graphs. . | '

Pmbabtttty and Statlsttee (One Semnter):

" Using topigs as tound in atyplcal statlstics e

Analytic Geometry (Oe Semestbry ., .

- textbook: o
Descrlptlve Statlstlcs-—trequency ,'dlstrl

butions = . Y’
Means, mediiins, variance ; .
Probability - R

" Distributions: Blnomohlbt Normat

‘confidence intervals, hypothesis testing
ssion and Correlatlon ‘ .

" Statisticat Inference: Sampllng distributrons U,
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%ERENNX D-lV . ©" . Recommended Yéa
‘ . Program S of College Prepatatory -
v o B TR Mathematics
. Task Force on Mathematlcs gy . /4
.. Listed belo are the recommended number .. — grebrinedlcn'ng | g
of years of sollege preparatory mathematics for . = Public healt 3
various baccalaureate programs. Three years - . Musig "

. means Algebra |, Geometry, and Algebra I. Pharmacy 3.
S FouryearsmeansAlgebral Geometry,Algebra - . Philosophy S
o > . I, and afourth year of either tjgonometry/ana- - Phys'fa' scfences: - 4
+lytic geometry or tr!gonometrylprobablllty and — ‘Astronomy B ‘ i
- statisties. . 3 —gggm':y“l RS,

o O R l o . —Pbgsiecs T 4.
Y ongrim S . ofcw.g.p,.pa:.”o',’,’ . Social sciences: ‘ N
S FO . Mathematics. — Anthropology 3

- : T D . — Asian studies 13
a . Ag""““”"’ ’ o .~ Black studies - - 3
— Agricultoral economlcs § " — Geography = ‘3.
‘ .+ —Entomology . . - . . — Political science: " - '3
: Environmental sciences o r - Psychology . 4
- I Food sciences *.. L = Soclology g
o« —Forestry| . ‘Thealer e '3

: — Genetic: . ; . . o

g Landacape archltecture |

© — Plantpathology * - - - - APPE“DlX D vV :

= Rur&lliocldﬂogy o ae ' .

. — Wildife ecology = '
». . = Otherareas o fjoriculture. | Task Force on Mathematlcs
DR Archltect_ure ' - S "
‘w4 Art | ) : Proorama desiqned to take full advantage of .
" Business: - .the ‘multidisciplinary potential of computers/
—{ Accounting shouid lnclude the. followlng‘ ’ 3
— Economics- : ‘

+ '~ Management... K Problem aolvlng “

Communications e - ¢ Simulations that give. the opportunlty to .

‘ Edchtlon- o o L N | ; practice decision making -

-+~ Elementary - -+ 3 . eLessons that introduce and develop con- ' -

. Engineering .
. History-
Language and tharature
" Law .
Life sciences: '

-= Bacteriology . .j .
~Blochemlstry
o~ Bidlogy : _\_
Lifiguistics . - 4 _
Mathematical sclences '
---‘Mathematlcs St
— Statistics S
— Actuarial sciences
i Computer science .
\ jMedlcme'

— Allied meducine

— Dental hygiene ..

— Pentistry (A
- Medical technology :

3
3
4
3
3
3
3
3
3
3
3
3
4
4
4
3
3
— Chiid Development and Preschool - 3
3
3
3
4
4
4
3
4
4
4
4
3
3
4
4
- Nursm,g 3

. pepts
ord processlng to develop communlca—
tion skills ]
$Data retrieval tasks such as caregr lnforma
tion services
¢ Simulation that replacea dangerous. ex-
. pensive, or techinically dffflcult Iaboratory

" work

e f e Program-ming - A

~'» Drill-and-practice programs :
¢ Student-operated computer servlces wuthln
“the community . :

-+ Teacher-support services

‘, ¢ Functions that improve the evaluation

process.

"« National Council of Teachers of Maiﬁematics
. “Computers in the Classroom” position state— '

ment, 1980. vl

[ ]
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RECOMMENDATIONS

" Thé Board of Governors ot the Mathetnattc.al b

_Association of Amerjca and the Board of Direc-

" tors of the National Cou
ematlcs make the fol owi

.

" . matics.

2 Homework anddntl are: very nmportant peda-" a

[
\

9 reco.mmendatrons

Profrcuency in. athemattcs canpot be xc-:

quired without| indivigial practice. We.,
therefore, endorse the common practice
of makmg regul r asslgnments to be com-

. * ~ pleted outside-of class. We recommend” .
that parents encourage their childrento - - -
set aside sumctent time each day to com- -

" plete these assupnments andhat parents
actively support the request. of the teachers
that homewark be turned in. Students should
- be‘encouraged t
its in mathenvatic¢s cou rses at all levels and

il ofTeachers ofMath- -

develop good study hab- -

should develop the abmty to read mathe- |

\
‘ .

gogicattools used to help the students gain

“understanding as well as proficiency in the
$

-skills of arrthmetrc and -aigebra; but stu-

- dents Bhould nat be burdened with exces- _
sive or rheaninqless drill. ‘Wa, therefore,

recommend that teachers and. authors of
textbooks step b their ssarch for interest-
ing problems that‘provide the opportunity
to apply these skills. We reslize that this is

. adifficult task, but we believe that provid-
ing problems that reinforce. ‘manipulative .”
skills as a byproduct shoujd have high pri- *

.ority. especially those that show that math-

ematics helps sQ!ve problems in“the real ~

R world. " . f\\

3. We are aware that teachars must struggle

.\ .

4. In iight of 3 above: wf also recognize that.

to mmntam standards of performance in

courses-t all levels from kindergarten through —

college and thatsanous grade inflation has
beeri observed. An’:-Jparent growing trend
to reward effort dr attendance rather than

achievement has_been making it increas-. _‘ ‘
“ingly difficult for miathematics teachers to - -

maintain standards. We recommend that

mathematics departments review evalua- -

tion procedures to insure that grades re-

Hect student achievement. Further, weurge .

admmtstrators to support teachers in this
endeavor. *

¢ N

advancement. of st
. priate achieveme :
on the individual student-and on the entire

ents without appro-

- class. We. therefore, recommend that school

districts make special provisions to assist
students when deficiencies are first noted.

as a detrimental effect .

3.

g

- . o ’

We recommend that cumulatwe evaluattons
be g\ver; thrcughout each ¢

~as ‘at its completron to all students. We

¢

believe that the absence of cumutatwe eval-

uation promotes short- -term. We strongly . -

/oppose the practice of exempung students
from evaluatuonsh R . - -

6 We recommend that, computers and hand

T Student \as

-+ of necessary comr\otataonal skills..

~4

oatcutator
.to reinfor

be used_in' imaginative: ways
leatning and'to motivate the
pr ficiency.in mathemattcs is
gained. Calculators shouid be used to sup- -
plement rather-than to supplaht tie study

‘-We recomMendthatc tlegp.s and ;;:varsmes‘ ,
ations” -jn. ¢ ..
Tegistration“to. -
proprtate college

anrster ‘placement - @RAMiT
mathematics prior -to: final
aid studenfs in selactmg}x
,courses R

8. We encourage the continuation of mmatuon
- of joint meetings of €oliege and secondary
school mathematics instructors and coun\] ‘
selors in order to improve commurucatton B
concermng mathematucq,prereqursates for .,

careers, -preparation. of :students for col-
legiate mathematics courses, joint cur-.
riculum coordination, remedial programs
“in schools and colleges. an exchange of
successful instructional strategies. plan-.

ning of in-service programs and othea re- v

lated topics.’ .

Schoots should frequently review their
: mathematrcs curricula to see that tHay meet
the needs of their students in preparing
them for cgltege mathematics. School dis-

tricts that have not conducted a curnculum e e

analysis..recently- shoutd 'do"so now, pri-

T _'manly to identify topics in the curriculum
which could be either omitted or de-em- .. .
_phasized, it netessary. in-order 1o provide .

sufficient time for the topics included in
- the above statement. We suggést that, for
example. the following could be de-empha-

" .s1zed or omntted ut now in the curncu|um

10

(A) Iogamhmuc catcutatlons ‘that can, .

better- be handied by calculators or
. rumputers .

.. (B), cviensive solving of triangles in trigo-
nometry .

Cr proofs of supertluous or trivial theo»
Jemsan geometry

y

We' recommend that atgebtdtc concepts
and skills he mcorporated wherever pos-
sible into geometry, and other courses be-
yond algebra to help students retain these
concepts and skills. *

rse. as well, « .




q L R "/
el Taek Force on Mathematlcs |
« . v L
SECONDARY MEMBERS =~~~ - T TS
- Mr. Phillip Duren, - S e ‘Ms. DéAS Rudy, © ~ - |
~ Stark County Board of Educatlon © Daltén High Schoo! LT
Lout Qhio " - TR )Dalton”Ohlo Yoo L BRI
]+ Mg, JasephiKem, R ,'{ Mr. Ja sWorthem, o
] Gdtﬂeld Helgfits City Schoels DI Akron Pubilc Schoois coTI
b ;.»,_'Garnold Helgt\ts. Ohio =~ Akron, Ohio e
S ¥ Cnaliperson: Dr. ferie Bandy, |
R o " Executive Director torAdmtnlstretlon .
B N " State DepertInent o,t $ducetlon e :
‘ : COLLEGIA Msmeens . :,:5% . j .
"Dr. Willilam H. Beyer, * ‘“ oW

Department of Mathematl
~ University of Akron:.: - s
CAkron, Ohlo-, . R

_.Cilark Technioai Goltege .
Sprlngtleld Ohio o

Ms. Jane Dye, Depertrnent ot Mathematlcs,
Southern State Community Coltege e

Wilmington, Ohio* ~ +* .7 Iy
. Mr, Thomas Householder, - =~ - =i

Department of Mathematics, . =~ = .
Muskingum Araa Technical College -
Zanesviile, Ohlo

Dr. Joan Leitzel Department ot Methematlcs

y
PN
o

- APPENDIXDVII Lo

W Commleelon on Artlculatlon LT

! . John Pfetzlng,bepertment Jt Mathematics :

. SlncldtrCommunlty College -' ,
0 - Deyton, Ohio - .

~ Dr. Monty Coffin, Department ot Englnqering,

Mr. Geraid Rabbitt; Department of Mathematlcs

-Rio Grande Colleg . .

" RioGrande, Ohio - . a
M. Wiliiam Suter, Depettment ot Methemetlcs

Lima Technlcel College '

~ "Lima, Ome

Dr. Thyrsa S\reger Department of Methematlcs,

-~ Cantral State Unlverelty - l
«Wiiberforce, Ohlo gl

 Dr.Gall S. Young, .
‘ Depertment of Mathemetlee and Statletlcs. ’

'r\lf

~-The Ohio State Unlverelty . Case Western Reeerve University
- Columbus, Ohio btevetend om " |
. Dr. Richard A. Littie, " - '
- Department of Mathematics, . . -
- Baldwin-Wallace Coilege e
Berea, Ohio o N
- | - Chairperson Dr.EIaIpe Mairston, - o .
Co - Director.of Specia Programs, . B .
Ohlo Board of Ftegente o ' R :
f - 19 : o ) .

-




| "APPEN DIXE

y ”Graduaﬁs Comploting the

:Following Courses Are Eligible

for the State Board of Education

Award of Ulstlnctian

: J’iEﬂg'ISW'—4 umts (See Appendlx D for detalls)
'fMathqm "tlcs—;a units'{Algebra I, Il, and Plane

eometry See Appendix D for detalls)

o f_}-“Sclqnce-—S units. (Must include 2 units from -

. among Biology, Chemistry, and Physlcs)

‘. SociatStudles—S units {Must include 2 units of -

History and Y2-unit of CMca or Govern
ment) .

Fore-gn Language—s‘unus (Must Include no -
" less:than 2 units of any- language for

which credit Is sought, l.e., 3 units of
‘one language or 2 units. each of two lan-

/
/
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